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Chapter 11:  Strategies and Activities Development

The big ideas in this chapter are:

· content-based versus cognitive-based instruction

· definitions of learning strategies and activities

· selecting instructional strategies and activities.

Content based instruction is derided by the authors as instruction with a goal of covering a certain amount of content.  Cognitive-based instruction, on the other hand, is lauded for its goal of enabling the student to learn independently.  Cognitive-based instruction gives students the opportunity to employ a variety of learning strategies, to “assist them in acquiring, interpreting, broadening, retaining, and using knowledge.” (Turner, Riedling. p.164).   Learning activities are the actual actions the students are performing, in a group or individually, guided by peers or teacher.  
A number of variables need to be considered when selecting instructional strategies and activities.  The authors list and describe teacher-oriented activities, group-oriented activities, and student-oriented activities.  They also give recommendations on instructional strategies to be used based on the type of learning that is to occur, and types of learning activities that address learner characteristics.

The level of detail involved in this part of the instructional design seems overwhelming in the context of a typical classroom setting.  I can see how designers with the luxury of designing one particular class or course of instruction could address many of the variables listed in this chapter, but trying to apply it in a realistic sense feels a little hopeless.  Could I, as a media specialist, really bring any of these concepts into a discussion with a teacher who was asking me for assistance with a lesson plan?   What sort of situations in a public middle school would actually allow me, the media specialist, to be part of a design team with another teacher?
For our project, we believe our target audience will be highly motivated to learn about our topic.  According to this chapter, any type of learning activity can be employed for highly motivated learners, so I feel we don’t have to try to be imaginative in our instructional strategy.  However, one of my team-mates did get creative, planning an introductory exercise for our learners that will have them brain-storming, moving around, reflecting and discussing.

Chapter 12:  Materials Selection

This chapter explains why it is important to consider all the previous steps in the design process when selecting materials.  Of course, the instructional objectives step is important; how else could you determine if the materials you were considering are appropriate for your objectives?  And the learner analysis step is very important in order to choose materials that would hold the attention of the students.  Other factors in selecting materials include

· cost, 

· equipment availability, 

· authenticity
· topic development

· accompanying materials

· technical characteristics

· physical characteristics
Some of these factors may not be apparent by reading material reviews, and yet the authors admit that previewing the materials, if they are not in the school media center collection, can be difficult to accomplish.   

This chapter effectively shows the foolhardiness of any teacher who runs up to the media center specialist asking for a videotape appropriate for a lesson that day.  But it also illuminates the difficulty in trying to accomplish this step of a materials selection in the ideal sequence.  If a teacher or media specialist has the time and budget to perform the steps in the instructional materials selection sequence, this chapter is a handy outline of what to consider in the process.  
I think that if I were a media specialist, I can take bits and pieces of this chapter to help me when asked by a teacher to find instructional material to supplement a class.  I could also use the information in here to guide teachers who are interested in being a part of the selection process for new materials to include in the media center.  The authors get very specific in describing the qualities the designer should look for in meeting the different learner characteristics, and the types and levels of learning involved in the instructional objective.   

I read Amy’s reflections after I had composed mine.  She sure makes me look like a “passive learner” as described by our textbook!  And I can’t believe those reflections only took her 15 minutes to write!!  But I think in the conclusion of her Chapter 12 I do see similar thoughts and questions that I posed, although she said it much more eloquently. 

