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Chapters 4-6 Reading Reflections

Turner, Philip M.  Riedling, Ann Marlow.  Helping Teachers Teach.  Libraries Unlimited, 2003.

Chapter 4:  The Initial Level

This chapter defines the initial level of involvement of a media specialist in the instructional design process.  It does so by listing sample activities that the media specialist could take to assist teachers in each of the 8 steps in the design process.  While the authors make it clear that they don’t like school librarians to remain at this level, which they consider more reaction than action, they do admit that this level must be firmly established in order for the desired moderate and in-depth levels to take place.   (Turner, Riedling. p.32)

The next section in this chapter provides information to help a media specialist build a professional collection to assist teachers in the instructional design process.  There are also suggestions on how to publicize the collection, and how to make it more visible and accessible.   Included is an extensive list of publishers who have professional development titles in their inventory.  

The authors make an interesting statement on page 40, in discussing “An Instructional Tools Collection”:  that a media specialist should be involved at a higher level in instructional design before attempting to build this particular collection.  According to them, the media specialist needs to have deeper interaction with the teachers before selecting these high cost items. 
The sample activities listed in this chapter are the sort of routine activities that I have imagined I would be doing as a media specialist.  I will refer to this chapter, I believe, in order to enhance the professional collection of the media center in my hopefully not-too-distant future.  I wonder about the budget in this situation.  Most likely these professional development materials on the subject of instructional design will be novel to the principle and to the media committee.  How much effort will a new media specialist have to expend in order to get approval for these items?

Chapter 5:  The Moderate Level

The authors characterize the moderate level as “informal”; specifically, “the sum of the informal interactions between the school library media specialist and the teachers in the planning, implementation, and evaluation of instruction.”  (Turner, Riedling. p. 44).  As they did in Chapter 4 for the Initial Level, the authors provide sample moderate-level scenarios for each step in the design process.   Informal does not mean insignificant, though; the authors describe this step as important because it is at this level that the media specialist is establishing relationships with teachers and other staff members.

A significant part of the chapter discusses moving up to the moderate level, which, in the authors’ view, requires excellent inter-personal and communication skills.  I can’t help but wonder about the inclusion of this topic in this book.  Is the stereotype of the librarian, a grumpy, spinsterish old lady, really true?  What conclusions have the authors drawn about school librarians that inspired them to include several pages of advanced communication skills in this chapter?  Or is it that the authors believe that teachers will be so hard to reach that all school librarians need this crash course?   Well, the whole text book is a crash course in instructional design, so I guess I shouldn’t be too surprised to find this section on communication skills. 

For myself, I find the verbal attending skills quite challenging.  I am articulate in the written word, but thinking fast on my feet during a conversation is not one of my strong points.  I am the type of person who lays awake at night, thinking, “I should have said…”.   Being able to use open questions and confirming responses is a skill I will have to practice.  I will probably have to make a poster of the skillful communication pointers listed on page 52, and keep it in a very visible place in my office.

At the initial level, the media specialist needs to publicize the resources available for teachers.  At the moderate level, it is important for the media specialist to publicize what s/he can do for teachers to assist them in instructional design.  To that end, the chapter provides suggestions in publicizing his/her potential services.  I am especially interested in the suggestion to “encourage the gathering of teachers”. (Turner, Riedling. p. 53).  I am familiar with two media centers, and I can’t figure out how to establish a place where they could buy coffee, tea, etc.  The other suggestions do seem practical, and within reach.  I also will keep the “Sample Instructional Consultation Action Plan” handy as it provides a practical format for targeting the moderate level of one of the instructional design steps.  
Another section of this chapter that I will keep in mind is the description of personality types in terms of innovation.  Rather than take it personally if I am rebuffed by a teacher that I have approached with an offer of assistance, I intend to consider that teacher a “late adopter”, one who will not try a new thing even if it is obvious that it is beneficial (Turner, Riedling. P. 57).
Chapter 6:  The In-Depth Level

According to this chapter, there are two ways to achieve the In-Depth Level of Involvement in the Instructional Design process:

· instructional consultation team

· in-service programs

Both of these steps are ambitious, and complicated.  They are also not without risk.  In the first instance, the media specialist needs to be competent in each step of the instructional design process before initiating, and participating on, an instructional design team.   The authors suggest “reading and viewing, formal courses, and contact with experts” to increase competency. (Turner, Riedling. p. 61).  I think that this might have been a good place to get a little more specific about what to read and view, and which formal courses to take.  

Similarly, the media specialist must be able to conduct an in-service successfully, and be knowledgeable on the topic of the in-service, before even attempting to plan, coordinate and present one.  The authors do offer specific guidelines for designing a successful In-Service on page 66, and they refer to their References and Additional Readings sections for more in-depth materials.  It occurs to me that Instructional Design is its own degree program, and I believe that the In-Depth level requires exactly that, a certified Instructional Designer to serve as an instructional consultant, or to conduct in-service programs.  

I am not saying that I will not achieve this level, in my future media center.  Anything is possible; I did sign on for life-long learning. 

