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EDIT 6170

Chapter 1

The big ideas in this chapter, as in all the chapters, are conveniently outlined at the beginning.  Recognizing the “role ambiguity in the school media profession”
, the authors briefly describe the evolution of the profession, mostly through the evolution of the AASL and Information Power.  The meat of the chapter is the three main functions of the library media program:  
1. promoting reading, viewing, and listening by children and young adults.

2. providing information skills

3. helping teachers teach.

It seems that “helping teachers teach” is widely considered to be the least important role.  There are a number of reasons, however, why this function should be highly regarded by media specialists, principles and teachers, especially the increase of technology in the schools, and the tailoring of instruction to individual learning styles.
   Our project, which will advise media specialists how to utilize volunteers more effectively and efficiently, can provide those media specialists with more time to help teachers teach.
At this point, my questions are:  Is it really a lowering of standards to allow college graduates who are not certified teachers to become school library media specialists?  If the answer is yes, then do my Cohort 4 classmates—and my teachers, for that matter—look at me and my non-teacher colleagues with some resentment?

Chapter 2

The big idea here is that the initial industrial/military concept of instructional design was too intimidating for school media specialists to embrace, so it is necessary to adapt a new concept of industrial design, and to identify levels of involvement under this umbrella of instructional design.  The authors provide an instructional design model on page 18 that “formalizes the process of designing, implementing, and evaluation instruction followed by a good teacher”
 (emphasis mine).  Four levels of instructional consultant involvement are identified:   “no involvement, the initial level, the moderate level, and the in-depth level.”
   When the activities of the media specialists are examined in this context, then something as simple as providing an appropriate videotape to a teacher for a particular lesson can be considered a moderate level of instructional consultation in the “implementation” step of the design model.  
We are applying the big ideas in this chapter to our project by utilizing the instructional design model to plan and implement our lesson.  

It seems to me that this is a good way to introduce teachers and media specialists to the idea that media specialists have been instructional consultants all along.  This can open the door to increasing the instructional consultant involvement of the media specialist.  My question at this point is:  Can a chart be far behind?

Chapter 3

No, a chart is not far behind at all—it’s on page 25.   But I am being flippant – the authors present a persuasive argument for using the Instructional Consultation Assessment Chart (ICAC) initially as a tool to assess one’s current involvement in instructional design, and then as a planning tool, “if a school library media specialist chooses to become more involved in instructional consultation.”
   It occurred to me that the ICAC would be useful when a media specialist is determining his/her long range goals and short-range objectives, such as we developed in the Program Development and Evaluation Plan in EDIT 6300.  Sure enough, this was confirmed by the authors in the last part of the chapter, “Suggestions on Proceeding”.  
Of course, I realize just how much I need to learn about the steps of the instructional design model, before I can begin to identify exactly where my activities as the media specialist would be charted.  I appreciate the encouragement of the authors, who assure the reader that in the initial stages of using the ICAC, “there is no minimum amount of involvement considered acceptable.”
  
Sometimes a person needs to know enough in order to ask questions.  I must not know enough, because at this point, I don’t have any questions.   The big idea that I can apply to our project is to look at some of the media specialists’ duties from the perspective of the levels of involvement, 

as described on page 19, to identify more tasks that could be delegated to volunteers.   For example, maintaining equipment and delivering VCR’s to classrooms could be classified as initial to moderate levels of involvement, and both these tasks could be delegated to well-trained volunteers. 
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