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Reading Reflection: Chapters 7, 8

Chapter 7 – Needs Assessment

This rather complicated chapter defines needs as what “ought to be”, and needs assessment as the process to determine the difference between “what is and what should be”.
  The authors list five sources of information for determining the needs:

· established standards

· what is being taught somewhere else

· what will be needed in the future

· asking the intended audience

· requests from students.

I really like the last two sources.  I believe that students would be more motivated to learn if they had input into the objectives.  
The chapter then outlines a Small-Scale Needs Assessment, which is what we have been using to complete our IDA’s in the preparation of our lesson plan.  In phase one, for example, we listed our own experience as media center volunteers, and interviews with two media specialists, as our sources of information.  
The middle section of the chapter discusses the need to determine the specific information skills to be mastered, and proposes that the media specialist, in the role of instructional design consultant, has the “best opportunity to make valid decisions regarding which information skills are required.”
  The authors describe the seven steps to locate, process and use information, based on the “big six skills”; what they are leading up to is the position that information skills should be integrated into every possible unit of instruction.  The five steps to determine which information skills should be included are also provided.
The chapter ends with describing the levels of involvement by the media specialist during a needs assessment, with the most detail provided at the In-depth level.  It helped to see an example of the small-scale needs assessment procedure on pages 90-92.  I think a media specialist would have to be pick her collaborative teacher/partner very carefully to try to initiate this sort of instructional design team participation in a needs assessment.   Perhaps the best way would be to present the needs assessment procedure at a staff meeting, or in-service day, and then hope that a teacher will come to me.   If the teacher initiates the collaboration, he or she will probably be more accessible during the process.
Chapter 8 –Learner Analysis

The big ideas in this chapter revolve around the general types of learner characteristics and the types of learning style inventories.  Learner characteristics are physiological; the physical condition of the student, or the physical environment that the student favors.  Affective characteristics describe those factors that can motivate a student to learn; “cognitive characteristics” seems to imply the internal workings of an individual mind when it is intent on learning something.   The chapter then describes different inventories and surveys that are available to instructors to identify preferred learning environments
 or learning styles.  Reading through the explanation of Philip Turner’s “Learning Tools Inventory” was a little discouraging for me.  This textbook is hard for me to understand as it is, and when I read through the eight learning tools, especially in the context of reading this textbook, I feel like I possess little of each tool, especially the “ability and tendency to establish ‘set’”, and “the tendency to structure information into a format that will aid learning.”
  I feel like I am very passively learning this information and I don’t have a clue how to locate and/or organize the “criterial information.”
  As is probably evident by my reflections, I am having trouble summarizing the information, even when I have read the chapter twice.
As I thought about the learners in our intended audience for our group project, I felt that my observations of them through the last two semesters could help our group determine the learner analysis portion of our IDA.  I have witnessed their motivation, and have worked closely with two of the four people.  I have learned from each of them through their respective mini-lessons.  For the purposes of this project, our learner analysis does not need to be detailed, and a survey or inventory isn’t necessary.  

My question deals with the validity of inventories and surveys.  I have yet to take one where I have felt confident about my answers.  I stopped taking the “color” survey in Dr. Fitzgerald’s class last semester because there were too many questions I couldn’t answer.  I plowed through the Learning Style Survey that we did during the May 8 class, but I bet my answers would be different today if I took the test again.  I really didn’t know the answers to some of the questions, either because I couldn’t remember, or never really paid attention to whether I learned something better if I heard it or read it.   Sometimes a story is better listened to than read, or vice versa, so how can I possibly choose one answer to this statement “I would rather read a story than listen to it read”?   It depends on the story, it depends on the narrator, it depends on whether I’m in my car driving for 8 hours or sitting in my room late at night.  So if I have a lack of confidence in the surveys, or what the surveys say about me, perhaps I would not have confidence in a survey that I administered to a group of students.  Surely I am not the only person in the world who can’t make decisions on tests like these.
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