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Chapter 13: Implementation

I have read the Chapter 13 reflections of some of the teachers in our class, and it led me to an “a-ha” moment of sorts.  I think I finally understand why I am having such a hard time understanding the big ideas in this textbook.  I think it has to do with my background knowledge of students that I am bringing in to my learning experience in this course.
The teachers in our group have experienced teaching the same group of students over a year’s time.  That’s day in, day out, month after month, from August thru the end of May.  With this background knowledge, this intimate knowledge of their students, with the pictures they have in their heads of the long hours and detailed interaction between themselves and their students, they can understand the steps taken for learner analysis, and can actually picture tailoring the learning environment for their students, using small groups when possible, etc.

My background knowledge, however, consists of years of volunteering and, to a lesser extent, substitute teaching.  I have had limited experience with hundreds of students, whether it was years ago, helping with centers in kindergarten, or whether it was just recently, substituting for one day for a 7th grade science teacher, where 4 classes of approximately 25 students each swarmed in, tried to raise havoc for 50 minutes, then swarmed out again.   I have worked in two media centers once a week for 6 years, and there again, I have had brief interaction with hundreds of students, so the idea of actually becoming knowledgeable about the individual learning tools of each student is simply a defined concept that I do not have enough concrete concepts to comprehend.

The big idea in Chapter 13 is: now that you have spent all that time designing the instruction, don’t blow it during the actual instructional stage.  The teacher is also the manager, and must have the tools at hand to ensure that the students are not only paying attention, they are learning.  The authors outline suggestions for teacher activities when the teacher is lecturing or giving a demonstration; these teacher activities are designed to compensate for those students who may lack one or more of the learning tools. (Turner, Riedling, p. 200).   This is followed up by suggestions for the teacher when the students are doing group work.  I was interested in these suggestions, because I was reminded of my daughter’s science class this past year.  From what she told me, the teacher was aware that some students possessed more learning tools than the majority of the class.  The teacher formed these students, including my daughter, into a small group, and gave them different instructional objectives.  It started out great, but I think, as the textbook mentioned, there were disappointing results, because it is my impression that the group projects didn’t last long.  If I had been reading this text-book at the time, I probably would have investigated this in more detail, as it would have helped me understand the real-world concept of the teacher building compensating activities into the group work (Turner, Riedling. p. 202).   I have worked with her teacher before on one of my assignments, so perhaps I could have provided some of the suggestions listed on page 202 to her.  At the very least, I could have found out what went wrong according to the teacher, and my daughter; I could have then done my own sort of “Thought provoker” with the suggestions to see how I, as the media specialist, perhaps, could have aided this teacher in managing successful group work.

My time as a substitute teacher actually helped me understand the next suggestions listed for teachers using Instructional Packages.  Sometimes when I have had to show a video to a class, for example, I could tell when the students started losing interest, and I would have like to stop the tape and use some instructional activity to bring them back to the information they were supposed to be learning from that video.  I noted with interest one of the recommended titles for the professional collection, listed on page 211:  Substitute Teachers’ Lesson Plans:  Classroom Tested Activities from the National Council of Teachers of English.   Perhaps school media specialists could work with teachers to design better plans for substitute teachers.   Better yet, could the media specialist do an in-service for substitute teachers?
The topic of classroom management is outlined next, and it is here, especially in the section “Using the Implementation tools” that my background knowledge gets in the way.  I felt like one person could not possibly do all those things, or even know when to do a particular thing in order to manage his/her classroom, on a day-to-day basis.  I had an image of splitting into two people in order to accomplish those activities listed in this outline.  A teacher would have to be “on” all the time.  Kind of like playing tennis, where if you stop thinking about the ball, and stop trying to anticipate where the ball is going next, you lose the point.  The depth and breadth of this outline makes me think that if a teacher “daydreams”, like one of my classmates put in her reflection, she loses control of the lesson implementation.
As far as applying the big ideas to our project:  I read with interest my team-mate Emily’s reflection, where she said she felt very comfortable with designing the lesson plan, and she thought that the rest of the group did too.  I’m glad I hid my unease well.  When I tried to do IDA 5 on my own, the best thing I could come up with for the Attention Getter in the Introduction was:  “Stand up and say Hi”.  But I learned a lot from my team-mates as we labored over the IDA last Saturday, which is, according to Chapter 11 in the textbook, what is supposed to happen during group work. 
I guess my question here is:  When I am a media specialist, who does not have experience in the classroom, will I really be able to assist teachers in the implementation of their lessons? 

Chapter 14:  Evaluation

This chapter describes the steps the instructional design team should take in order to properly evaluate the instructional design process at each step.  In doing so, the team is looking to improve the process at any of three levels:

· evaluation that results in changes for current students

· evaluation that results in changes for future students

· evaluation that results in changes to the design process itself.

The most important question to be answered concerns the instructional objectives and whether or not they had been met (Turner, Riedling, p220).   Just as there are three levels of evaluation, there are three phases of evaluation:
· one-to-one evaluation, when materials are still in rough form

· group evaluation, when the instruction is not yet finalized

· field testing, when the instruction is implemented.

The authors then provide questions to consider in evaluating each step of the design process, from Needs Assessment to the Evaluation itself.  This would be a good check list to use in a real world situation, since by the time the instructional design process is finished, and the instruction has been implemented, the design team may be a little “burned out”.  The evaluation of the implementation stage is especially difficult, according to the authors, because the teacher’s own behavior might be the focal point (Turner, Riedling. p25) and the checklist can help keep the evaluation focused on improving the implementation rather than blaming the teacher.

I think that the authors show a lot of insight into the potential problems a media specialist could experience at the moderate level of involvement in the evaluation.  They explain that it could be easy to get caught up in the stressed-out teacher’s venting, rather than staying focused on looking for the problems.  In identifying the problems, the media specialist needs to be very diplomatic in order to avoid alienating the teacher.  

I am going to try to remember the points of this chapter when we evaluate our group lesson.  I can see that if the steps that I contributed are singled out for improvement, I could get my feelings hurt.  Or if I point out another team member’s contribution as a place for improvement, I need to think before I speak.  

I have had a chance to practice evaluation, although not at the step by step level described by this chapter.   When I was collaborating with a teacher for one of the 6340 assignments, I had an opportunity to evaluate part of the lesson that resulted in a change for the future students.  The students were doing research in preparation for designing a brochure on pet care.  The teacher had given them the template for the brochure at the beginning of the class period.  I observed that many students immediately started “cutting and pasting” to the template.  I suggested that she not give them the template until the next day, so that the students would spend the first day doing a better job of research.  She implemented that change with the next three classes.    In designing my curriculum map, I realize that I probably used some of the steps in the design process without knowing it.  My final project included more resources than the teacher had provided, more teacher strategies and the inclusion of information skills lessons.  And I was evaluation what I had observed over two days of the classes in order to improve my curriculum map.
I read Chapter 15, the Conclusion, and it made me feel a little hopeful about my potential as a future media specialist trying to “help teachers teach”.   The authors assure the reader that “it is natural for you to be unsure of your competence in this area at this point” (Turner, Riedling, p.233).   That’s a relief(
