(2001). Constructivism and Instructivism. retrieved Sep 22, 2004, from Learning and Teaching Centre staff Development Page Web site: http://www.worc.ac.uk/LTMain/LTC/StaffDev/Constructivism/
Ornberg, T. (2003). Why computers? constructivist language learning on the internet. retrieved Sep 21, 2004, from http://www2.humlab.umu.se/therese/exjobb.pdf.

Strommen, E. (n.d.). Constructivism, technology and the future of classroom learning. retrieved Sep 22, 2004, from Institute for Learning Technologies Web site: http://www.ilt.columbia.edu/Publications/papers/construct.html
Philip, C. (1995, Mar ). Putting resource-based learning to work. Education Update, 37. Retrieved Sep 22, 2004, from http://www.ascd.org/publications/ed update/199503/cohen 2.html
Houghton Mifflin, (n.d.). Project-based learning space. retrieved Sep 22, 2004, from

http://college.hmco.com/education/pbl/background.html
Liz, D. (n.d.). Focus. retrieved Sep 22, 2004, from Teacher Web Web site: www.teacherweb.com/Ga/GwinOaksElementary/LizDavis/t.stm.
Somewhere in all the reading I’ve done, there is the caution that students must have enough background information in order to effectively learn in the Constructivist teaching method, because part of the method requires applying new knowledge to their existing knowledge.
  I make that same argument in defense of my reflection:  as a non-teacher, I do not have enough background information to apply this new knowledge of different teaching methods in order to demonstrate considerable reflection.  Nevertheless, I will try.  After all, in the constructivist world, reality is the product of my mind, not external to me,2 so my reality will be that I’m making perfect sense here.  My prior knowledge, for the purposes of this reflection, mainly consists of my substitute teaching experiences, and what I know of my own children’s schooling. 

 This reflection also presupposes that the reader has in his or her prior knowledge the definition of Constructivism, Resource Based Learning and Project Based Learning.   However, I will not try to presuppose anything about the reader’s reality.  Finally, I like Erik Strommen’s term “child-driven learning environment (CDLE)”3 to describe the 

constructivist classroom, and will use CDLE in place of Constructivism throughout this reflection.

The recurring themes that jumped out at me, and the ones that I think would have a profound—and positive—impact on the schools where I do substitute teaching are 1) students cooperating, not competing; 2) students would be talking, not quiet; 3)  the role of the teacher would be dramatically changed; 4) technology would be highly integrated into the learning process. 

All the articles that I read suggested that in a CDLE, the students would be communicating and collaborating (echoing the themes that we have been discussing in class and in our web chats: the LMS communicating and collaborating with teachers to integrate technology and information literacy into the curriculum).   

Students working together would see each other as another source of information, since in the CDLE, each person adds their individual knowledge to the new knowledge they are exploring and evaluating.   This means, they would not view each other as competition; i.e. “Mom, I got the highest grade in the class”.  It also means that I, as the substitute teacher, would not be reading from a textbook, stopping every other paragraph to remind the students to be quiet, because students are talking to each other in the CDLE.

When I think about the impact CDLE has on the teacher’s role, I tend to feel as rosy and idealistic as most of the authors whose articles I read.  The old static image of the teacher standing in the front of the classroom, transmitting external knowledge to a group of students whose role is to passively receive this knowledge fades away to a new, techni-color dynamic 3D video of a teacher who is guiding, consulting, and moving from group to group.  There may of course be certain periods when the students require guidance and training in a particular task or content area,4 but I believe that would mostly be in the introductory stages of the larger activity.    The relationship between the teacher and students would be profoundly impacted too, because not only is the teacher a resource for the students, but the students are a resource for the teacher.  The students will in all probability discover things that the teacher doesn’t know.

It stands to reason that teacher training would be profoundly impacted in order to prepare teachers for the CDLE.   I cannot be real specific here, because I am not a teacher and therefore did not get my college degree in education.  My background knowledge is too weak to compare the current teacher education with the ideal CDLE teacher education.  But I do know that it would have to change not only in how the teacher teaches, but in how technologically proficient the teacher is.  The articles supporting CDLE are very clear that a resource-rich environment is necessary for successful child-driven learning, and by resources the authors mean technology.   The world wide web, hypertext, instant messaging, blogging, the ability to create charts and graphs, word processing skills, virtual environments; these are but a few of the resources listed by various proponents of CDLE, to support the level of exploration and collaboration that the students would be performing.   

I consider Resource-based learning (RBL) and Project-based learning (PBL) to be microcosms, or subsets, of CDLE.   When I reflect on RBL, I keep remembering my most recent day of substitute teaching, in which the students and I read aloud 10 pages of the “Africa” textbook, and then the students filled out a worksheet reviewing what we had read.   Frequently I would stop the reading, and not just to reprimand disruptive 

students; a short and vague description of a momentous event in the particular era we were reading about would leave me frustrated about how much history was left out.  I asked the students,  “Don’t you wonder why this happened?  Doesn’t it make you want to hop on the Internet and research this civilization or this trade route?  Don’t you want to run to the Media Center and check out a bigger book on Africa that might have more information?”

As the substitute teacher, it may not have been my job to do that, but I couldn’t help myself.   The amount of information available at our fingertips is just too inviting to be satisfied with one-line summaries of important events in the past.  I realized that if I were a teacher, RBL would suit my style well, and as a media center specialist, I can see that I will probably be “bonding” with teachers who favor RBL also.  Hopefully, I can collaborate with instructionist teachers too; that is, if there are any left by the time I am a full-fledged LMS.  My experience that day is a simple example of how RBL can integrate the classroom and the media center.5 

I think that RBL would give the students a chance to get excited about learning.  If that had been my Social Studies Class, I believe I would have picked out as many vague sentences from that Africa chapter that I could, and then let the students choose the sentence that would inspire them to do more research.   Hopefully, I would have had all the time and support I needed to be information literate, and with the help of the LMS I could guide the students in effective researching of all the sources available to them, whether it’s the Internet, the Encyclopedias, “big, thick books about Africa”, or TV documentaries.  One of the articles I read suggested that class schedules would need to be altered to support RBL, that a 45-minute block doesn’t lend itself to effective researching.6  I agree with that, so I could see RBL impacting the school in a rather dramatic way if certain classes were longer than 45 minutes.  I think I must plead insufficient background knowledge here, to avoid trying to discuss the administrative effort required in changing class schedules. 

But I do want to emphasize another impact of RBL, and that is on the students.   It stands to reason that the more independent research the students do, the more it will become a habit; they won’t stop with the Internet search, but come home and check the newspaper, the Time Magazine, or start asking parents questions.  I think RBL lends itself to collaboration among students, too; for instance, in the Africa example above, perhaps I would assign one sentence to a group of 2-3 students to work on together.  

Project based learning seems very similar to RBL, except that it is longer-term and has a greater emphasis on cooperative learning.  The example I know of is my son’s 4th grade focus (gifted) class, where the students, working in groups, are spending the entire semester discovering a new land and establishing a colony.   He loves this focus class, and is much more enthusiastic about it then his regular subjects.  A project such as this would provide the students ample opportunities for interdisciplinary learning, and for employing various methods of research.  Here again, the teacher is a facilitator, a consultant, rather than the person standing in front of the room with the textbook.   According to the teacher, this focus curriculum “stresses cognitive skills, strategies for creative thought, research  (emphasis mine), communication skills, leadership and motivation.”7
In fact, these three methods of teaching, CDLE, RBL and PBL all seem to have some very desirable characteristics in common:  the opportunities for increasing the information-literacy skills of teachers and students, for learning research skills that will carry students into their adult lives, for collaboration and communication with their peers,  for a positive change in the teacher-student relationship,  for integration of  the media center resources into the classroom.   I believe the authors of the articles I read, who promised happier, more motivated students who, conveniently, still score very well on standardized tests.
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